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During the conference, we will be posting daily updates to the programme on our conference website 
https://www.alaa2018conference.com/ 

We would love to hear from you during the conference and invite you to join the conversation by 
tweeting along at #PRONSYMP18 
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WELCOME FROM THE 3RD PRONUCIATION SYMPOSIUM CONVENORS 

 

Dear Colleagues, 

Welcome to the 3rd Pronunciation Symposium! We are delighted that you have made it to the 
University of Wollongong to participate in what promises to be an exceptional experience. 
Reflecting the theme – Making Pronunciation Accessible – the symposium has something for 
everyone: empirical and practical sessions, a panel discussing the teaching and research of 
pronunciation of three prominent languages (Spanish, French, and Mandarin), a phonics 
workshop, poster sessions during lunch, a book launch during afternoon tea, teaching tips, 
and last but not least Bill Acton’s plenary talk which also serves as the opening keynote of the 
2018 ALAA Conference.   

We hope that you’ll find the symposium inspiring and that you’ll be able to network, make 
new friends, and, ultimately, take some of the newly gained knowledge back to your context 
and experiment with it in your teaching and/or research context. We would love to hear from 
you afterwards about how you have incorporated what you learned at this conference into 
your own educational contexts. 

We would like to thank all of the volunteers and the presenters who travelled from all corners 
of Australia and from overseas to share their knowledge and research. Finally, we would like 
to make a special acknowledgement of the efforts of Claire Kembrey whose tireless assistance 
made it possible for us to organize this symposium. 

On behalf of the conference committee, 

Dr Michael Burri and Dr Amanda Baker 

       

                                                                                          
 
Michael Burri 
Senior Lecturer 
School of Education 
 

Amanda Baker 
Lecturer 
School of Education 
 

 

 

Conference Committee: 

Amanda Baker, Bianca Beljanski, Michael Burri, Honglin Chen, Mark Fraser, Melinda Horsley, Xiaoping Gao, 
Alfredo Herrero de Haro, Claire Kembrey, Lei-Min Shi 
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ALAA 2018 

GENERAL INFORMATION 

 

CONFERENCE REGISTRATION DESK 

For the duration of the Conference the Registration Desk is located in the McKinnon Building 67 the 
Foyer.  

25th Nov  67-Foyer 8:00am – 8:30am  

Delegates are requested to wear their name badges during the conference.  This will allow access to 
the conference venues and meals and refreshments. 

 

CONFERENCE VENUE 

The major venue for ALAA 2018 is the McKinnon Building 67 at the main campus of the University of 
Wollongong. A print copy of the campus map can be found in your conference bag as well as at: 

http://www.uow.edu.au/about/campusmap 

Morning and Afternoon Teas and Lunches will be provided in Building 67-Foyer.  

 

INTERNET ACCESS  

EDUROAM allows you to connect to wireless internet with your University username and password at 
participating institutions. Whether visiting UOW or visiting another institution, you can connect to the 
internet quickly and easily. It is offered throughout Australia & over 40 countries world-wide.   

Participants without access to EDUROAM, can access the UOW wireless network as follows: 

Preferred Name: ALAA2018     Password: alaa2018 

 

HEALTH AND MEDICAL SERVICES 

https://www.campusclinic.com.au/  

UOW Campus Clinic:  Dr Jennifer Bowler (specialises in all aspects of medical care) 

Location:   The Lounge - Building 11, Level 1  Phone:  (02) 8203 5901 
 

UOW Campus Dentist:  Dr Capp Dentist     Phone:   (02) 4226 2199 

Location:  The Lounge - Building 11, Level 1 

 

PRAYER ROOM 

A prayer room is available located in Building 31B.   

 

SECURITY ON CAMPUS 

Emergencies    Extension:    4900  External:   (02) 4221 4900 

General Enquiries and Safety Escorts  Extension:   4555  External:   (02) 4221 4555 

http://www.uow.edu.au/about/campusmap
https://www.campusclinic.com.au/
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SPORTING FACILITIES ON CAMPUS 

The University of Wollongong Sporting Facility - UniActive provides the Wollongong community with 
top-class fitness and sporting facilities.  https://uniactive.uow.edu.au 

UOW students, staff and community members are all invited to make use of our outstanding facilities 
and services. Discover why URAC is the number one choice for fun and fitness in the Illawarra - visit us 
today!   
 

TRANSPORT AND PARKING ON CAMPUS 

The university is close to the city centre of Wollongong and easily accessible by bus, train and car from 
Wollongong as well as Sydney.   

http://www.uow.edu.au/about/campusmap 

http://www.uow.edu.au/transport 

http://www.transportnsw.info 
 

Free shuttle buses run between the city and the university and the North Wollongong railway station 
and the university.   

The closest international and domestic airport is Sydney (75 kilometres away). Sydney airport is 
serviced by train and a range of airport transfer services. Prices range for airport pickups and 
conference participants are encouraged to contact the service providers.   

https://www.hoangdo.com.au/ 

http://www.leisurecoastlimousine.com.au/ 

http://www.shoalhavenshuttle.com/ 

http://www.illawarraairporttransfers.com.au/ 
 

In addition you can download a free transport app TripView Lite which displays Sydney 
Train/Bus/Ferry/Light Rail timetable (+Wollongong train and bus) on your phone.  All timetable data is 
stored on your phone, so it can be used off line. 

iPhone:    https://itunes.apple.com/au/app/tripview-lite-sydney/id312389512?mt=8  

Android:  https://play.google.com/store/apps/details?id=com.grofsoft.tripview.lite&hl=en  
 

TAXIS 

Wollongong Radio Cabs:  Phone - 4254 2111 
   

TOURIST INFORMATION AND OTHER KEY CONTACTS 

Wollongong and surrounding areas feature many natural attractions including pristine beaches, 
rainforest walks, walking and bike trails.  We hope you are able to enjoy these during your conference 
visit.  

http://www.visitwollongong.com.au 

http://www.wollongong.nsw.gov.au 

http://www.sydney-australia.biz/nsw/illawarra/wollongong.php 

https://www.tripadvisor.com.au/Attractions-g255333-Activities-Wollongong_New_South_Wales.html 

http://www.uow.edu.au/about/campusmap
http://www.uow.edu.au/transport
http://www.transportnsw.info/
https://www.hoangdo.com.au/
http://www.leisurecoastlimousine.com.au/
http://www.shoalhavenshuttle.com/
http://www.illawarraairporttransfers.com.au/
https://itunes.apple.com/au/app/tripview-lite-sydney/id312389512?mt=8
https://play.google.com/store/apps/details?id=com.grofsoft.tripview.lite&hl=en
http://www.visitwollongong.com.au/
http://www.wollongong.nsw.gov.au/
http://www.sydney-australia.biz/nsw/illawarra/wollongong.php
https://www.tripadvisor.com.au/Attractions-g255333-Activities-Wollongong_New_South_Wales.html
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ACCOMMODATION LOCATIONS 

 



 

 
8  |  SYMPOSIUM PROGRAM FINAL    

 

  

ALAA PROGRAM  

3RD PRONUNCIATION SYMPOSIUM - Sunday, 25th November 2018 
TIME Room (67.107) Room (67.101) Room (67.102) Room (67.104) 

08:00 - 10:00 Registration (Foyer Building 67) 

08:30 - 08:40 Welcome + Acknowledgement of Country (Michael Burri) (67.107) 

08:40 - 08:45 Transition Time 

08:45 - 09:15 
Pronunciation Awareness: Using 
Reflective Journals in a L2 Pronunciation 
Course (Solene Inceoglu) 

"Did you Walk to Work?" Teaching 
Pronunciation to Advanced learners 
During a Lunch Drop-in Session (Kris De 
Liseo) 

Diversity in Rater Dialects: Japanese EFL 
Learners Post-pronunciation Training 
(Brian Rubrecht) 

Teacher Cognition of Pronunciation 
Teaching: The Techniques Teachers 
Use and Why (Graeme Couper) 

09:15 - 09:45 
Teaching Lexical Stress: Insights Drawn 
from Performance Data (Adelina 
Castelo) 

Demystifying English Prosody: A 
Pedagogical Framework for Integrated 
Instruction (Takamichi Isoda & Kazuhito 
Yamato) 

A Haptic Technique for Teaching Reduced 
and Secondarily Stressed Vowels (Bill 
Acton) 

Exploring Listener Perception of 
Accented English (Miyako Fujii) 

09:45 - 10:15 Morning Tea (Foyer Building 67) 

10:15 - 10:45 Spelling Pronunciation and 
Pronunciation Spelling (Adam Brown) 

Teacher Cognition of Pronunciation 
Instruction amongst ELICOS Teachers in 
Australia (Arizio Sweeting) 

PHONICS WORKSHOP                                                   
From Japan to Australia: Essential Phonics 
for the EAL/D Primary Classroom (Suzy 
Acton) 

L2 Production of English Word Stress 
by L1 Thai Learners (Sawaros 
Jaiprasong) 

10:45 - 11:15 
Pronunciation is Communication: A Case 
Study of Personalised Learning (Mira Kim 
& Helen Fraser) 

The Impact of a Suprasegmental 
Approach to Teaching Pronunciation in 
Saudi Arabia (Ibrahim Alturki) 

Evolution of a New Structure for 
Teaching Pronunciation (Meg Rosse) 

11:15 - 11:45 

Effects of Explicit Pronunciation 
Instruction on L2 Learners’ Listening 
Comprehension (Van Phung Dao, Mai 
Nguyen & Nguyen Ngoc Bao Chau) 

Promoting Intelligible Speech through 
Accurate Syllable Production (Karen 
Dacy) 

Developing a Culture for Sustained 
Pronunciation Teaching within an 
English Language Learning Centre 
(Shem Macdonald, Margaret Corrigan 
& Elizabeth Keenan) 

11:45 - 12:15 
Why What Works Works: Practical 
Theory for Pronunciation Teaching 
(Helen Fraser) 

Developing Learning Plans with TAFE and 
University Students for Oracy / 
Pronunciation Requirements (Glenice 
Aiken & Marina Pearce) 

Punching through the Barrier to Activate 
Productive Oral Vocabulary (Billie 
Beljanski) 

Speech Testing Experts’ Opinion on 
Pronunciation Rating Scale 
Development (Stefan Szocs) 



 

 
9  |  SYMPOSIUM PROGRAM FINAL    

 

 

3RD PRONUNCIATION SYMPOSIUM - Sunday, 25th November 2018 
TIME Room (67.107) Room (67.101) Room (67.102) Room (67.104) 

12:15 - 13:00 Lunch + Poster Presentations (Foyer Building 67) 

13:00 - 14:30 

PANEL DISCUSSION (Room 67.107)                                                                                                                                                                                                                                                                                                                           

Research-informed Teaching of Pronunciation in Languages other than English 

•       Making Pronunciation Visible: The Case of French (Solene Inceoglu) 

•       Challenges and Solutions for Teaching Mandarin Pronunciation (Xiaoping Gao) 

•       Exploring Pronunciation Teaching and Assessment in Australian L2 Subject Outlines (Manuel Delicado & William Steed) 

14:30 - 15:00 

TEACHING TIPS (Room 67.107) (10 min each)                                                                                                                                                                                                                                                                                                                         

•       Pronunciation Teaching with Adult Refugee Learners: Learning Skills through Songs (Skye Playsted) 

•       Teaching the Pronunciation of -Ed Endings with an Articulatory Approach (Arizio Sweeting)  

•       Let Perception Guide Instruction: Expanding Focus from Voicing to Lengthening (Janise Farrell) 

15:05 - 15:35 Afternoon Tea & Adam Brown's Book Launch (Foyer Building 67) 

15:35 - 15:45 Symposium Closing + ALAA Informal Opening with Acknowledgment of Country (Amanda Baker) (67.107) 

15:45 - 16:45 
ALAA OPENING KEYNOTE (67.107)                                                                                                                                                                                                                                                                                                                           

Embodied (and Disembodied) Methodology in English Language Teaching: From Drill to Virtual Reality (Bill Acton) 
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3R D PRONUNCIATION SYMPOSIUM ABSTRACTS 

 

SUNDAY 25TH NOVEMBER 2018        

TIME/ ROOM  8.45-9.15/ 67.107     

ORAL PRESENTATIONS 

 

Pronunciation Awareness: Using Reflective Journals in a L2 Pronunciation Course 

Solene Inceoglu 
 

The current study investigates the relationship between pronunciation instruction and the development 
of learners’ awareness over the course of a semester. In particular, this research focuses on learners’ 
self-perception of their pronunciation and reflections about second-language French pronunciation—as 
measured through bi-weekly journal entries—and the influence they can have on the improvement of 
French segmentals. 

The data was collected from 22 learners of French enrolled in a third-year pronunciation and phonetics 
course at a large Australian university. The 12-week course was designed to help students develop the 
necessary skills to improve their pronunciation and understanding of spoken French. It combined an 
examination of how French sounds are produced and how they differ from English sounds, with practical 
exercises in oral practice, sound discrimination, and phonetic transcription. As part of their assessment, 
students submitted six journal entries where they reflected on the current state of their pronunciation, 
their perceived difficulties, and anything new they had learned or noticed. Students’ oral productions 
were collected bi-weekly (i.e., pretest, posttest, and four additional recordings in between) and were 
analysed in relation to the journal entries.  

Recurrent comments from the students’ journal entries showed that they often overestimated their 
pronunciation. This presentation will focus on a few specific issues and track the changes (or lack 
thereof) of students’ oral productions in relation to their journal entries.  Results will be discussed in 
terms of theoretical and pedagogical implications.  

 

TIME/ ROOM  8.45-9.15/ 67.101 

“Did you Walk to Work?” Teaching Pronunciation to Advanced learners During a Lunch Drop-in 
Session  

Kris De Liseo  
 

The purpose of this talk is to present an overview of pronunciation teaching techniques used in lunch 
drop-in sessions (12:30-13:30). The sessions aim to practise and promote effective communication and 
intelligible pronunciation among advanced English learners in both academic and non-academic 
contexts. These sessions have become a natural progression of the UOW Learning Co-op-Program, 
covering pronunciation features that are considered to be essential in enhancing the intelligibility of 
second language learner speech, such as segmentals, word stress, sentence stress, intonation, pausing, 
chunking, and connected speech. I will present and discuss a variety of techniques that I use to engage 
and involve these advanced students, including the Butterfly Technique (Burri & Baker, 2016), Tai Chi 
Fluency (Acton, 2018), Rhythm Fight Club (Burri, Baker, & Acton, 2016), Baton Integration (Acton, 2001), 
Fight-a-BOUT (Acton, 2018), and activities to differentiate between nouns and verbs (e.g., SURvey vs 
surVEY) and to help learners distinguish between specific sounds in words (e.g. walk vs work; where vs 
were and what vs walk) 



 

 
11  |  SYMPOSIUM PROGRAM FINAL    

 

 

TIME/ ROOM  8.45-9.15/ 67.102 

Diversity in Rater Dialects: Japanese EFL Learners Post-pronunciation Training 

Brian Rubrecht  
 

It is well known that English /ɹ/ and /l/ pronunciation poses perception and production difficulty for 
many native Japanese speakers. Even so, it is suspected that native English speaker rater dialect may 
influence the perceived intelligibility and acceptability of EFL learners’ pronunciation. To assess this 
assumption, pre- and post-pronunciation training research was conducted with native Japanese non-
English major university students, the focus being participants’ utterances of the phonemic contrasts of 
/ɹ/ and /l/ at the word, sentence, and narrative levels, all rated by native speakers of American, 
Australian, and British English. Statistically significant differences between raters’ pronunciation 
judgments were found at but not above the word level in multiple word positions pre-pronunciation 
instruction (Rubrecht, 2009, 2012), thereby legitimizing questions regarding the potential lack of 
pronunciation instruction and evaluation standards across raters. Post-pronunciation training, the 
number of statistically significant instances of word-level rater discrepancies dropped nearly by half, 
indicating that pronunciation training can lead to an increase in agreement among raters with disparate 
English varieties. Overall, these results indicate that pronunciation training can reduce rater 
discrepancies, and as such, differences in rater dialect may not unduly influence raters’ intelligibility and 
acceptability assessments, though this necessarily comes with some caveats. 

 

TIME/ ROOM  8.45-9.15/ 67.104 

Teacher Cognition of Pronunciation Teaching: The Techniques Teachers Use and Why 

Graeme Couper  
 

Recent advances in our empirically based understanding of the role of instruction in pronunciation 
learning have been accompanied by growing recognition of the need for more knowledge about 
teachers’ cognitions of pronunciation teaching. That is, we want to know what teachers do and why. The 
reasons for their actions are complex, featuring inter-related variables such as knowledge and beliefs, 
attitudes and perceptions, identities, and learning and teaching experience. Such research informs 
teacher educators and researchers and provides a useful forum for teacher reflective practice. This 
paper reports on aspects of a larger study into teachers’ cognitions of pronunciation teaching in New 
Zealand. Drawing data from interviews (N=19) and classroom observations (N=6), it focuses on key 
themes related to pronunciation teaching approaches and techniques. The semi-structured interviews 
were informal conversations about pronunciation teaching and led to the emergence of a number of 
themes. Six of the interview participants were then observed teaching on two separate occasions. Each 
observation was followed up with further related discussion. There were diverging views on some 
themes that emerged in the interviews and observations: The role of orthography, listen-and-repeat 
drills, and the use of phonemic symbols. Other themes included: Awareness-raising, noticing and 
perception, and focussing on the physical aspects of pronunciation. The participants’ thoughts and 
observed actions in relation to various approaches and techniques are described and discussed. These 
findings are compared with current advice for teachers, especially research-based advice, and other 
studies into teachers’ cognitions. The implications for teachers, teacher educators and researchers are 
considered.   
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TIME/ ROOM  9.15-9.45/ 67.107 

Teaching Lexical Stress: Insights Drawn from Performance Data 

Adelina Castelo  
 

In the early stages of Portuguese as a Foreign Language (PFL) learning, Chinese learners frequently 
reveal great difficulties in producing lexical stress appropriately, which makes the spoken word 
recognition more difficult to their listeners. Empirical studies on the performance in lexical stress by 
Chinese learners of PFL are in need, in order to understand the exact level and nature of these problems 
and empirically base the design of adjusted pronunciation teaching practices. 

This study aims at (i) gaining a better understanding of the performance in lexical stress production and 
perception by Chinese learners of PFL and (ii) drawing the relevant didactic implications for adjusted 
pronunciation teaching practices. In the context of a Language Lab course, 13 Chinese learners of 
Portuguese for about six months participated in 2 sets of tasks where performance in lexical stress was 
assessed: (i) oral reading of a small text without preparation and discrimination of word/sentence pairs 
differing in one lexical stress position; (ii) oral reading with preparation and discrimination of 
word/sentence pairs differing in one lexical stress position. The results are analysed in terms of (i) 
accuracy rates in the different tasks, (ii) correlations and differences between these accuracy rates, and 
(iii) the type of errors identified. The didactic implications of these results for the pronunciation 
instruction on lexical stress are systematized and illustrated. 

 

TIME/ ROOM  9.15-9.45/ 67.101 

Demystifying English Prosody: A Pedagogical Framework for Integrated Instruction 

Takamichi Isoda and Kazuhito Yamato  
 

Numerous learners of English experience difficulties in learning and managing spoken communication 
due to a lack of understanding and efficient control in prosody. However, prosody is rarely incorporated 
in the teaching of speaking and listening skills. This is because teachers are not only inexperienced on 
prosody or its teaching methods, but also research has been unsuccessful in providing a pedagogical 
model of prosody and teaching methods. To overcome this unfortunate situation, the presenters have 
classified the elusive and complex phenomenon of prosody into a set of three principles, which works as 
a pedagogical framework for teachers: 

1. Strike a beat where there is a vowel. 

2. When there are more than one beat, differentiate strong and weak beats. 

3. When there are more than one strong beat, make one of them more salient than the others. 

The principles outline aspects of prosody that should be prioritized in instruction (namely, syllable, 
stress and rhythm, and nucleus placement). The sequence of the principles indicates how these features 
are intertwined, enabling teachers to present prosody as an interrelated system of syllable, stress, and 
intonation. In addition, the three principles concisely summarize features of prosody, which allow 
teachers to incorporate instruction of prosodic features into their regular teaching activities. This 
presentation describes the theoretical underpinnings of the principles in detail and illustrates how these 
principles are useful in integrating instruction of prosody into teaching listening and speaking skills. 
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TIME/ ROOM  9.15-9.45/ 67.102 

A Haptic Technique for Teaching Reduced and Secondarily Stressed Vowels 

William Acton  
 

Active use or production of secondarily stressed syllables and vowel reduction tends not to be 
“stressed” much in contemporary English pronunciation teaching. Both processes are important to aural 
comprehension but generally not as critical to intelligibility. For teachers in training, especially nonnative 
speakers who want to enhance their own pronunciation, being able to better approximate vowels in 
other than primary stressed syllables can be a very valuable, if not essential skill set. The key is often 
related to syllable structure. The haptic technique presented (employing touch and movement) allows 
learners to focus on not just the sound of vowels in words but also by their relative intensity, length and 
volume. The technique, based on the Haptic Pronunciation Teaching approach (Acton, 2018), uses a 
combination of different kinds of touch and specifically designed gestures to focus on the different level 
of salience of primary, secondary and tertiary stress levels (reduced vowels). The emphasis of the 
technique is on perception of secondary stress and reduced vowels (as in prepositional phrases) rather 
than active production by the learner. Some knowledge of English phonetics will be helpful but not 
essential in implementing the technique in the classroom. 

 

TIME/ ROOM  9.15-9.45/ 67.104 

Exploring Listener Perception of Accented English 

Miyako Fuji  
 

In this globalized world, English is now spoken by a larger number of non-native speakers than native 
speakers (Crystal, 2003; Jenkins, 2002). Accented English spoken by non-native speakers may affect 
listeners’ perceptions in various ways. This oral presentation will discuss a qualitative research project 
which explored the connections between intelligibility, comprehensibility, accentedness, and 
acceptability as well as the influence these factors exert on listeners’ perceptions of accented English. 
Qualitative data were collected from observations and semi-structured interviews with three 
postgraduate students of different nationalities who listened to two types of speech samples spoken by 
a Japanese speaker of English. Findings showed that listener perception of acceptability of accented 
English plays a significant role in the perception of intelligibility, and that listener effort and the 
presence of context have a substantial impact on listeners’ perceptions of intelligibility, 
comprehensibility, accentedness, and acceptability. Based on these findings, the presenter will discuss a 
diagram to showcase how these four constructs are part of listener perception of accented English. The 
session will conclude with implications for teaching English pronunciation, highlighting the importance 
of raising language learners’ awareness of their own pronunciation problems as well as being accepting 
of differently accented English. 

 

TIME/ ROOM  10.15-10.45/ 67.107 

Spelling Pronunciation and Pronunciation Spelling 

Adam Brown  
 

This presentation is about two aspects of spelling vis-à-vis pronunciation and vice versa, that are not 
often discussed, but that have clear implications for teachers. Spelling pronunciation relates to the fact 
that English spelling is not regular, many irregularities being introduced by scholars around the 16th 
century. As a result, modern English users (including learners) sometimes pronounce words according to 
how they are (irregularly) spelt, eg the l in salmon. That is, they are influenced by the spelling. A 
historical example is the /l/ in falcon. A morphological example is the pronunciation of southern with the 
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same vowel as south. Place names such as Gloucester are well-known traps. Various examples 
commonly found in learner speech are given. 

Pronunciation spelling is about how people spell things according to how they are pronounced (non-
standardly, including by learners), which may not correspond to the standard spelling. That is, they are 
influenced by the pronunciation. These include the spelling of informal pronunciations, eg gotcha, as 
well as misspellings because of (mis)pronunciation by learners, eg confusing th and t, and by native 
speakers, eg orangutang.  

Both spelling pronunciation and pronunciation spelling are of importance to teachers because they 
allow teachers to (i) gain insights into features of learners’ pronunciation, and (ii) explain some 
mispronunciations and misspellings by learners. 

 

TIME/ ROOM  10.15-10.45/ 67.101 

Teacher Cognition of Pronunciation Instruction amongst ELICOS Teachers in Australia  

Arizio Sweeting  
 

The study of beliefs, especially how teachers’ pedagogic beliefs influence their classroom practice, has 
been an area of interest in English language teaching (Borg, 2001). Furthermore, investigations of 
teachers’ beliefs can contribute to narrowing the gap between research and practice (Wahid & Sulong, 
2013). This paper reports on a study into teacher cognition of pronunciation instruction amongst five 
English language teachers working in English Language Intensive Courses for Overseas Students (ELICOS) 
in Australia. The data was collected through three virtual focus group interviews and analysed 
thematically to add to a growing body of literature on the topic (Baker, 2011; Burri, 2016). The findings 
identified revealed emergent aspects of the teachers’ practical knowledge which served as a base for a 
Delphi survey with pronunciation specialists on what teacher training programmes in Teaching English 
to Speaker of Other Languages (TESOL), such as the intensive one-month Certificate of English Language 
Teaching to Speakers of Other Languages (CELTA), should be doing to improve pre-service teachers’ 
technical knowledge of pronunciation instruction. 

 

TIME/ ROOM  10.15-11.45/ 67.102     

From Japan to Australia: Essential Phonics for the EAL/D Primary Classroom  

Suzi Acton 
 

After more than of decade of teaching primary children in Japan, Suzy Acton brings a refreshing 
perspective on ways of teaching phonics to primary children in an English-speaking country. Her 
workshop focuses on discussing issues surrounding children from English as an Additional 
Language/Dialect (EAL/D) background, especially those from Asian countries. She will debunk some of 
the myths of teaching these learners, and provide an insightful perspective on teaching children in this 
region. Based on this background, she will provide recommendations for integrating phonics in general 
reading and EAL/D instruction. Workshop participants will engage with a number of creative, and 
physically-engaging, phonics-based activities, materials and games.  
 
 



 

 
15  |  SYMPOSIUM PROGRAM FINAL    

 

TIME/ ROOM  10.15-10.45/ 67.104 

L2 Production of English Word Stress by L1 Thai Learners 

Sawaros Jaiprasong and Nattama Pongpairoj  
 

This aim of the study presented in this session is to investigate and better understand Thai learners’ 
English word stress production of two aspects of English words: (1) words with different suffixes: 
suffixes affecting the stress to be shifted to the syllables before the suffixes i.e.  ‘-ic’ (e.g.  ‘fantástic’),  ‘-
ity’ (e.g. ‘idéntity’) and ‘–tion / -sion’ ( e.g. ‘eléction’) and suffixes  demanding stress  i.e. ‘-oon’ (e.g. 
‘typhóon’), ‘-eer’ (e.g. mutinéer) and ‘-ee’ (e.g. foresee); and (2) compound words: compound nouns 
(e.g. bédroom) and compound verbs (e.g. look fór). Twenty Thai  
first-year undergraduate learners participated in this study. They were classified into two groups: 
10 intermediate and 10 advanced learners. The participants were required to complete two production 
tasks: “Reading English Word Stress in Isolation” and “Reading English Word Stress in Sentences”. After 
the participants completed the two tasks, the data were rated for accuracy by three native speakers of 
English. The results showed that the advanced learners had more accurate English word stress 
production than the intermediate learners in both tasks. It was assumed that errors were caused by 
interlingual errors as the word stress assignment rules of Thai and English differ substantially. This led to 
negative transfer which interfered with the learners’ acquisition of English word stress. For the 
advanced learners, they could produce English word stress more accurately as they had had more 
exposure to English language learning and training than the intermediate group. The results 
contribute to second language acquisition research with respect to English word stress use of Thai 
learners. The research findings provide pedagogical implications for English pronunciation teaching and 
learning. 

 

TIME/ ROOM  10.45-11.15/ 67.107 

Pronunciation is Communication: A Case Study of Personalised Learning 

Mira Kim and Helen Fraser  
 

Pronunciation is one of the areas that many adult English learners often find challenging, whether they 
are beginning or advanced stages of learning.  Even though it is widely accepted in theory and practice 
that non-native English speakers do not necessarily need to sound like native speakers, they get 
frustrated when they experience repeated failures of communication. Often learners approach this issue 
phonetically (or mechanically) trying to fix individual sounds one by one. This approach may work to a 
certain degree in some cases but not always (Derwing and Munro 2015). In this presentation, we 
present a case study of an advanced English language learner who is currently undertaking a PhD degree 
in Australia. He experienced great frustration in communicating in English even after years of time-
consuming, pains-taking practice of English pronunciation. However, he has made significant progress 
after he was given advice based on a successful program targeting confidence and communication skills 
(Fraser 2011) while implementing his personal project inspired by a personalised autonomous model 
introduced to him in the Personalised English Language Enhancement course in the previous semester 
(Kim 2014). We have observed a number of positive changes in him and his life. We will present our 
linguistic analysis of how his pronunciation changed over time as well as his emotional, psychological 
changes, which have impacted on his identity and confidence based on his journal and interviews 
conducted over a year.  
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TIME/ ROOM  10.45-11.15/ 67.101 

The Impact of a Suprasegmental Approach to Teaching Pronunciation in Saudi Arabia 

Ibrahim Alturki  
 

The aim of this study is to investigate the impact of the suprasegmental approach to improving the 
intelligibility of Saudi learners of English in Saudi Arabia. The study involved 32 Saudi male students 
learning English as a foreign language (EFL) at the Alfaisal International English Academy (AEIA) in 
Riyadh, Saudi Arabia. The participants were divided into a control group and an experimental group. The 
experimental group participated in a four-week intensive course on English pronunciation, with a focus 
solely on the suprasegmental features of the language. The control group, instead, was taught English 
speaking and listening skills using a traditional teaching method. The data was collected through pre- 
and post-intervention speech proficiency tests (reading aloud and spontaneous speech tasks) and 
listening comprehension tests. The results were analysed quantitatively through human judgment (10 
native listeners) and acoustic analysis (PRAAT software). The findings support the usefulness of teaching 
suprasegmental features to enhance learners’ intelligibility and listening comprehension, and reduce the 
negative interference of Arabic on the students’ pronunciation skills.  

 

TIME/ ROOM  10.45-11.15/ 67.104 

Evolution of a New Structure for Teaching Pronunciation 

Meg Rosse  
 

For learners of English as an Additional Language, the amount of time given to pronunciation in the 
classroom is often less than desirable (Yates, 2017). Furthermore, providing learners with individual 
feedback and tasks is difficult in a classroom setting. The Drop-in Pronunciation (DiP) program was 
developed to provide adult learners with an opportunity to spend 30 minutes one-to-one with a 
teacher. The program is located in a vibrant, linguistically diverse community. It is free of charge to the 
learners and the teachers are all volunteers. After 2 ½ years of running this weekly program (3 
hours/week), in which a total of nearly 200 learners attended for multiple individual sessions, a new 
element was added. Each week now starts with a 30 minute pronunciation class, followed by the 
individual sessions (as before). This presentation will cover the rationale for the change to the model, 12 
the ups and downs of the first 6 weeks of the new program, and plans for the future. The program is a 
totally independent enterprise, and therefore free of any institutional requirements to match a 
curriculum. While this situation creates work for our team in building everything from scratch, it also 
allows us the freedom to innovate.  

 

TIME/ ROOM  11.15-11.45/ 67.107 

Effects of Explicit Pronunciation Instruction on L2 Learners’ Listening Comprehension  

Van Phung Dao, Mai Nguyen and Nguyen Ngoc Bao Chau  
 

Previous studies investigated learners’ development of L2 pronunciation and listening comprehension 
independently, despite a growing realisation that listening comprehension is strongly influenced by 
whether learners can perceive and produce L2 sounds and rhythms.  

To address this gap, this experimental pre/posttest-designed study explored whether pronunciation 
instruction promotes learners’ listening comprehension. Participants were 97 EFL immediate-proficiency 
level learners studying at a public university in Vietnam. The treatment group (n=42) received five 20-
minute pronunciation instruction sessions as part of their regular listening lessons over a three-month 
semester. The control group (n=55) did pre- and immediate post-tests only. The pronunciation sessions 
were designed following Celce-Murcia et al.’s (2010) communicative framework for teaching 
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pronunciation, targeting segmental and suprasegmental features of English. An exit questionnaire was 
used to investigate learners’ perceptions of impacts of pronunciation instruction. 

Results showed that there were no significant differences on immediate post-test scores between two 
groups after the first two training sessions on segmental features (i.e., syllables and vowels). The 
treatment group had higher post-test scores than the control group after the third training session on 
word stress but failed to reach significance. The treatment groups outperformed the control group on 
the post-test scores after the subsequent training sessions on suprasegmentals (e.g., sentence focus, 
intonation, and linking). Learners’ self-ratings of the usefulness of the training sessions for improving 
listening comprehension were high. Learners’ comments showed their clear understanding of the target 
phonological concepts. Results are discussed regarding the role of phonological instruction in developing 
learners’ listening comprehension and metalinguistic knowledge.  
 

TIME/ ROOM  11.15-11.45/ 67.101 

Promoting Intelligible Speech through Accurate Syllable Production 

Presenter: Karen Dacy  
 

All languages have their own rules about how sounds may be sequenced to form syllables and words, 
called phonotactics, and acquiring the sequencing patterns of another language can present 
considerable challenges (Prince & Tesar, 2004). English has a complex syllable structure relative to many 
world languages, with most consonants able to occur in a broad range of positions in the syllable and a 
wide repertory of consonant clusters. As a result, many learners of English may simplify syllables and 
omit or substitute consonants, which can greatly reduce intelligibility (Huang & Radant, 2009). This 
presentation discusses models which explain the kinds of modifications that learners make to syllable 
structure (Davidson, 2011; Derwing, Fraser, Kang & Thomson, 2014; Flege, 2012; Fujimura, 1979) and 
explains why teaching students how to articulate segmental features such as consonants is frequently 
unnecessary. It will also present research findings identifying successful teaching strategies for eliciting 
consonants in novel combinations. The session aims to be practical, including interactive activities which 
will demonstrate how phonotactics shape speech output. Activities which can be used in English classes 
will be outlined and discussed, including ways to elicit consonants in novel combinations to help 
students achieve intelligible pronunciation of complex English syllables, based on principles of cognitive 
phonetics (Fraser, 2011) and phonology (Davidson, 2011) and the presenter’s extensive experience in 
assisting students to achieve intelligible English speech. 

 

TIME/ ROOM  11.15-11.45/ 67.104 

Developing a Culture for Sustained Pronunciation Teaching within an English Language Learning 
Centre 

Shem Macdonald, Margaret Corrigan, and Elizabeth Keenan  
 

The development of a systematic centre-wide initiative for integrating pronunciation in all classes within 
an adult English language centre is examined in this paper. We outline the level of commitment taken to 
resource the development of the syllabus and importantly, of teacher skills, and argue that this is an 
essential element of the creation of a culture of sustained pronunciation teaching and learning in this 
centre. Details are provided about what such a centre-wide pronunciation culture looks like, along with 
an explanation of how this has been nurtured and continues to grow. Strategies for developing learner 
awareness of, and abilities to adjust their pronunciation, are central to the successful creation of a 
pronunciation culture. Also vital are teachers’ views and their experiences of this kind of programmatic 
and professional development. Through interviews with a group of teachers we explore these 
dimensions and in doing so, uncover some of the challenges teachers face as well as learn what has 
helped them become more confident teachers of pronunciation. 
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TIME/ ROOM  11.45-12.15/ 67.107 

Why What Works Works: Practical Theory for Pronunciation Teaching 

Helen Fraser  
 

There are many approaches to teaching L2 English pronunciation. Most of them work well in some 
situations, and not so well in other situations. A large part of a teacher’s skill lies in deciding the right 
approach for particular students in particular situations. But how can this decision best be made? 
Experience surely helps, but theoretical understanding can streamline the process. 

It is often assumed that teaching pronunciation is an ‘applied’ field, making use of theories developed in 
other disciplines. However, observations from successful (and unsuccessful) teaching can and should 
contribute to theory development. 

This presentation uses a series of demonstrations, including mondegreens (funny mis-hearings), to 
consider one of the most surprising and challenging observations of phonetic theory: people need to 
understand words and phrases before they can hear or produce phonemes and syllables. Pursuing this 
observation allows us to answer the general question: What is it that makes a pronunciation-teaching 
approach work when it works, or not work when it doesn't? The answer has practical implications for 
how to choose the right approach for any situation, and how to make the chosen approach work in an 
optimal way. 

 

TIME/ ROOM  11.45-12.15/ 67.101 

Developing Learning Plans with TAFE and University Students for Oracy/ Pronunciation Requirements 

Glenice Aiken and Marina Pearce  
 

A key question we have continued asking throughout our teaching careers in the NSW Adult Migrant 
Education Service (AMES), TAFE and universities is: What do students need to know for independent 
learning relevant to their goals? Students are often keenly aware of gaps in their oracy (speaking/ 
pronunciation, listening) and aware of the stakeholders involved. And they are very willing to discuss 
and provide their real-life examples of breakdown in intelligibility. This is a valuable starting point for 
guiding our teaching including promotion of student ownership of assessment criteria. Further, given 
the constraints of time in formal education programs and requirements for discipline-related outcomes 
and employability skills, we have continued to investigate what skills and knowledge are most useful for 
students to continue learning independently, using resources which are readily available beyond the 
classroom. In this session we will present a practical classroom-based methodology which involves 
students hands-on from day one of a course with: 

• Diagnostic assessment of oracies (listening, speaking and pronunciation) 
• Using texts which are discipline-specific and contribute to building personally relevant corpora  
• Using recording devices and technology readily available to students for educationally critical 

purposes 
• Self and peer assessment of spoken performance. 
• Ongoing development of assessment criteria relevant to individual needs, discipline-specific and 

graduate outcomes, and employability skills. 
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TIME/ ROOM  11.45-12.15/ 67.102 

Punching through the Barrier to Activate Productive Oral Vocabulary 

Billie Beljanski  
 

This study aims to examine the effectiveness of a pedagogical intervention designed to promote the 
development of productive oral vocabulary of adult ESL learners. Drama-based instruction has a 
reported positive impact on learner motivation resulting in significant gains in L2 oral fluency (Galante & 
Thomson, 2016). Comparatively, language learning is enhanced through self-performance of meaningful 
gestures which act as a memory trace, and even arbitrary gestures have the ability to embody abstract 
words creating a motor trace (Macedonia, 2014). The Essential Haptic-integrated English pronunciation 
(EHIEP) framework uses systematic hand movements accompanying speech production for the purpose 
of enhancing pronunciation (Burri, Baker, Acton, 2016). Learners using this method have been observed 
to engage in learning with laughter and enjoyment. Although typically used in pronunciation teaching 
this study has used EHIEP in a new way in order to push the development of productive oral vocabulary.  

Following a Design Based Research (DBR) approach (Reeves, 2006) this study enlisted a process of 
problem analysis, solution design, iterative cycles of testing and refinement of solutions. During which 
an innovative classroom program underwent three iterative cycles of testing to evaluate its 
effectiveness; whereby the end of each iteration used students' learning to refine the program for the 
next iteration. Based on evidence triangulated from student focus groups, teacher interviews and 
classroom observations, this presentation will briefly outline how EHIEP was used to promote 
productive oral vocabulary and then discuss the effectiveness of this innovative prototypical classroom 
program.  

 

TIME/ ROOM  11.45-12.15/ 67.104 

Speech Testing Experts’ Opinion on Pronunciation Rating Scale Development 

Stefan Szocs  
 

This study sought to determine the aspects of L2 pronunciation assessment that need to be considered 
when constructing an oral proficiency interview (OPI) rubric based on intelligibility, as an alternative to a 
native speaker based rubric. An initial examination of the literature revealed the multidisciplinary nature 
of the field and the underlying debates, such as whether to use intelligibility or native speaker 
equivalence as L2 pronunciation standards, and the ongoing debate over the salience of segmental 
versus suprasegmental features. The review of the literature also revealed a recent resurgence in 
studies related to the field of L2 pronunciation, albeit with a lack of consistency between the results of 
these studies. This prompted the intent of bringing together the ideas of prominent experts on the most 
striking issues within the field. To achieve this, a three-round online Delphi survey was conducted. 
Eleven participants were selected from SUPRAS, an online international group of pronunciation experts. 
The three rounds of questionnaires resulted in several categorical findings based on respondent 
consensus, while some individual divergent, but innovative ideas were also identified. The responses 
were analysed thematically and resulted in three overarching themes. This presentation discusses the 
findings and recommendations and proposes a 5-level OPI rubric based on intelligibility and discusses 
which features should be included at each level of the scale. 
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TIME/ ROOM  12.15-13.00/ 67.107     

POSTER PRESENTATIONS 

 

Training English Speakers to Perceive L2 Arabic Gutturals  

Mona Albluwi  
 

High Variability Phonetic Training (HVPT) can guide learners’ attention to the phonetic characteristics of 
second language (L2) sounds and improve their ability to discriminate different sounds. Several studies 
have shown that HVPT can successfully enhance perception and production of L2 sounds with high-
variability stimuli in different phonetic environments produced by multiple native speakers (e.g., Aliaga-
García & Mora, 2009; Iverson 

& Evans, 2007; Pisoni, Lively & Logan, 1994). 

Modern Standard Arabic (MSA) has unfamiliar sounds (e.g., gutturals and emphatic consonants) that can 
be challenging to L2 learners, yet the potential benefit of HVPT on the acquisition of these sounds has 
not been adequately investigated. This study, therefore, aims at testing the effect of HVPT on the 
perception of Arabic gutturals /q, ʁ, χ, ħ, ʕ, ʔ, h/ by L2 learners. Participants were native speakers of 
English who had been studying MSA for 4 months. They completed a pre-test, a post-test, and a delayed 
post-test which all used forced- choice identification tasks to evaluate their perception of the target 
sounds. Participants were divided into two groups: a control group (i.e., no HVPT) and an experimental 
group who received six sessions of training using a mix of two HVPT tasks: identification and AX 
discrimination training. 

The results of the study will shed light on which consonants L2 learners confuse with each other and if 
HVPT can improve their perception. It also contributes to the field of L2 perception and production of L2 
sounds and has pedagogical applications for Arabic L2 pronunciation instruction. 
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TIME/ ROOM  14.30-15.00/ 67.107      

TEACHING TIPS 

 

Pronunciation Teaching with Adult Refugee Learners: Learning Skills through Songs 

Skye Playsted  
 

Songs have been used in ESL (English as a Second Language) classrooms for teaching goals such as 
pronunciation, grammar, listening comprehension and vocabulary acquisition or retention. Music can 
also reduce learners’ emotional inhibitions and anxiety about speaking in English. In beginner adult 
refugee and asylum-seeker ESL classes, an emphasis on sound-spelling relationships often dominates 
pronunciation teaching methods. While essential, this focus can become an exercise in literacy rather 
than pronunciation development for learners who may have come from backgrounds of sporadic, 
limited or no formal schooling. Additionally, some learners have come from right-to-left, script language 
backgrounds. Their initial need to focus on deciphering an English alphabet and reading words from left 
to right can overshadow an aural approach to pronunciation development. In my lessons with beginner 
adult refugee and asylum-seeker learners, I use songs which have a specific language-learning focus to 
teach elements of English pronunciation. Simple songs can be introduced aurally and become a memory 
aid: students remind themselves of a particular language or pronunciation feature by repeating a sung 
word or phrase later. Singing can also reconnect refugee and asylum-seeker learners with oral teaching 
and learning traditions common in their home countries, and can reduce anxiety about literacy as a 
prerequisite for learning English. Songs can be adapted to suit individual teaching styles, musical abilities 
and teachers’ personal singing “comfort zones”. For ESL teachers of adult refugee and asylum-seeker 
learners, songs can be used to enhance an integrated approach to pronunciation teaching. 

 

Teaching the Pronunciation of -Ed Endings with an Articulatory Approach  

Arizio Sweeting  
 

The pronunciation of -ed endings is a challenge for second language learners, especially for those whose 
first languages feature ‘vowel centralization’ (Nespor, Peña & Mehler: 2003: 208) such as Brazilians, the 
Japanese and Italians. Here, awareness of syllabification and stress is the essential physical knowledge 
learners need to be able to achieve the appropriate anchoring for intelligibly pronouncing -ed endings. 
However, such awareness can be fortified if the learners’ attention is drawn to the role of voiced and 
unvoiced sounds in the articulation of these word suffixes. As such, in this teaching tip, the presenter 
will firstly introduce the teachers to articulatory approach techniques for syllable counting which use the 
hands and fingers (Young, 2017). Secondly, the presenter will encourage the teachers to experiment 
with a phonemic chart to coach learners to pay attention to voiced and unvoiced sounds in -ed ending 
articulation. Finally, the teachers will pull it all together by applying this ‘know-how’ to practise -ed 
endings in past simple forms. These techniques will be of particular interest to teachers working with 
lower level learners, but teachers of higher levels will find them useful correction techniques. 

 

Let Perception Guide Instruction: Expanding Focus from Voicing to Lengthening  

Janise Farrell  
 

It is well known among English pronunciation teachers that the duration of a vowel preceding a final 
voiced consonant is longer than that of a vowel preceding a final voiceless consonant (see, for instance, 
Celce-Murcia, Brinton & Goodwin, 2010). It is less well known that native English listeners use the 
duration of the preceding vowel as the main cue to voicing in word final consonants. Studies have 
shown that listeners perceive voicing in such contexts even where the consonant itself does not carry 
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any voicing cues (Raphael, 1972; Broersma 2005, 2008). Students of English pronunciation should be 
encouraged to expand, or in some cases shift, their focus from achieving voicing in word final 
consonants to increasing the length of the preceding vowel. Producing vowels of inadequate length may 
lead to miscomprehension. The option of shifting focus will benefit students who experience prolonged 
difficulty in producing voiced word final consonants and is especially valid given that native speakers 
often devoice final consonants (Smith, 1997; Davidson, 2015). In my teaching tip, I will be providing a 
brief background on the research that motivates this approach. I will also present the results of a pilot 
study showing that students of English pronunciation are indeed able to successfully influence native 
listeners’ labelling of minimal pairs based on vowel duration, with no attempt made to voice final 
consonants. Tips for teaching longer and shorter versions of the same vowel will also be presented. 

 

TIME/ ROOM  15.45-16.45/ 67.107     

KEYNOTE 

Embodied (and disembodied) methodology in English language teaching: from drill to virtual reality 

William Acton -  Trinity Western University Canada 

The last half century in the field of language teaching has in many ways witnessed the continuing 
consequences of “Descartes’ error” (Damasio, 1994), a disproportionate focus on the mind (or brain) 
rather than the body; cognition, rather than movement or action. Research in neuroscience has begun 
to establish a more prominent place for “embodied cognition” in our models of the brain and learning. 
The implications for research and instruction in our field are both encouraging and . . . sobering. 
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